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This study aims at finding the high and low achievers’ learning style 
preferences and the teachers’ understanding about the students’ learning 
style preferences in learning English at MAN 1 Banda Aceh. The survey 
of this study used a combination of quantitative and qualitative methods. 
A questionnaire was used to explore the students’ learning style 
preferences, while an interview was used to get specific information 
about the teachers’ opinions on students’ learning style preferences in 
learning English. Willing (1988) category of learning style that consists 
of communicative, concrete, authority-oriented and analytical learning 
styles were used. The result of the questionnaire showed that the high 
achievers’ dominant learning style was the communicative one with a 
mean value of 3.12 and a standard deviation of 0.65. At the same time, 
the low achievers also favoured communicative learning style with a 
mean value of 3.11 and a standard deviation of 0.63. While the interview 
shows that the teachers were aware and understood well about students’ 
learning style preferences in learning English. In conclusion, by 
understanding their characteristics in absorbing information, the students 
can develop the skills in various ways to make it easier, faster and more 
successful for them in their learning. 
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Learning style is a way that one may employ in absorbing and 
receiving information. This term “learning style” has been known in the 
field of education, but it is rarely used in practice. It is considered 
important to implement in the classroom. In the traditional view of 
teaching, effective learning is defined as the transfer of knowledge from 
teachers to students. As for now, effective learning is not only regarded 
as just the transfer of information but also to understand the 
characteristics of the learners. According to Pariafsai, Ghazanfari, 
Akbari, and Borabadi (2015), one of the many problems that can cause 
unsuccessfulness in learning a foreign language includes the teacher’s 
ignorance of the students’ learning style. 
Understanding students’ learning style is very essential for 
teachers to optimise their pupil’s ability in processing and absorbing 
information. In language learning, every student is unique and no one 
learns in the same way, therefore teachers should understand their ways 
of learning. If the teacher forces a certain student to do as the other 
students do, it can cause unwanted frustration. According to Pariafsai, et 
al. (2015), one of the most important variables in the learning process of 
a foreign language is the idea of learning styles. The teachers’ ignorance 
of the students’ learning styles can be one of the problems in learning. 
In the classroom, some students are visual learners in which they 
learn through seeing the explanation such as given some pictures, 
images, and gestures while the others are auditory learners in which they 
learn through listening to the teachers’ explanation. Schmitt (2002, p. 
176) stated that learners learn in different ways and what suits one learner 
can be inadequate for another. The teachers will teach them in the same 
way if they do not recognise their students’ learning style preferences. In 
order to make successful learning, teachers should be aware of the 
students’ learning styles preferences. 
The knowledge of the learning style preferences of the students is 
expected to help both students and teachers. Students will be able to 
incorporate them into their learning process when they understand their 
own learning styles. As the result, the process of learning will be easier, 
faster, and more effective. Another advantage of recognizing the style of 
the students is that it allows them to more efficiently solve their 
problems. Furthermore, learning style comprehension helps students 
learn how to learn. Therefore, students become more self-reliant and 
responsible for their own learning. The benefit of learning style 
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awareness is that it helps teachers develop lesson plans to suit the 
personalities of their students. In dealing with new or poor learners, 
matching is particularly important as they easily become frustrated in 
learning. Changing every student’s learning style in the classroom seems 
challenging because students learn in different ways. Alternatively, 
teachers may change their style of teaching to be more compatible with 
the learning style of their students. 
Each student uses a different learning style and the effectiveness 
of it also varies among students. One of the most essential applications 
of learning styles is to make teachers easy to incorporate them into their 
teaching. When teachers become aware that their students learn 
differently, they will determine their students’ learning styles and try to 
accommodate them. Gorham (2002) stated that the recognition of 
students’ differences in learning styles can lead teachers into using the 
effective teaching method in the classroom. It is hoped that teachers’ 
understanding of their students’ learning styles will help the students in 
achieving greater academic success in language teaching. Felder (1996) 
said that students’ learning style can determine their quantity of learning 
in the classroom. 
The research related to students’ learning style preferences has 
been conducted by some researchers. One of them was an observation 
by Pariafsai, et al. (2015) which investigated good and average language 
learners’ dominant learning style preferences in learning English and 
relating it to their gender and achievement. The problem of this study is 
that teaching English as a foreign language in their country has not been 
successful. Most of the problems may be attributed to both teachers and 
students’ ignorance about their learning style preferences. 
Moreover, Alam (2017) investigated the cadet’s learning style 
preferences. The situation of English in cadets is undoubtedly good but 
there are still some teaching systems that must be reconsidered. 
Therefore, renovated teaching styles based on cadets’ style preferences 
should be introduced. 
Another research was conducted by Bidabadi and Yamat (2010) 
who also investigated about learning style preferences by Iranian EFL 
freshman university students. In Iran, learners’ learning styles have been 
ignored and have been regarded as an insignificant component in the 
learning process among Iranian EFL learners in general and freshman 
university students in particular. 
Based on the previous studies above, we already know that 
understanding students’ learning styles is very important to optimize the 
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students’ learning process. However, many teachers still ignore their 
students’ ways of learning. Some of them have less understanding about 
learning style. Therefore, this study aims to find out the students’ 
dominant learning style and the teachers’ understanding of the students’ 
style in learning English. 
To achieve this purpose, the study formulated three research 
questions as follows: 
1. what are high achievers’ dominant learning style preferences in 
learning English at MAN 1 Banda Aceh? 
2. what are low achievers’ dominant learning style preferences in 
learning English at MAN 1 Banda Aceh? 
3. what are the teachers’ understanding about students’ learning style 




The Characteristics of High and Low Achievers 
In learning, every student has a different ability in absorbing and 
processing information, thus affecting their achievement. Some learners 
have high achievement and others have low achievement. Deka (1993) 
stated that low achievers always perform poorly in their school 
examinations and lead to failure. Zohar, Degani, and Vaaknin (2001) 
distinguished high and low achievers by their academic achievement. 
High achievers are students who do well in school and have a good 
academic achievement and vice versa. High and low academic achievers 
also positively correlated with school factors such as attendance, 
preparation of school work, understanding of lessons, preparation for the 
examination, teachers’ attitude, early school leaving, etc.  
Willson (1999) declared that high achieving students proposed 
more communication than the low achievers. High achievers were found 
to initiate relationships with voluntary responses, while low achievers 
engaged exclusively for help-seeking purposes. According to Jabeen and 
Khan (2013, p. 227), high achievers have a strong desire to succeed, are 
ambitious, prefer to work with positive people, and seek intrinsic rewards 
if they succeed. While low achievers have lower motivation to succeed, 
they are pessimistic and, seek external rewards if successful. Whereas, 
Wong and Nunan (2011) labelled high and low achievers as more and 
less effective language learners. On the other hand, Rubin (as cited in 
Pariafsai et al., 2015, p. 92) labelled high and low achievers as good and 
ordinary language learners. 
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Learning Style Models 
Learning style is identified as personality traits and preferred 
methods of acquiring, processing, and retaining new information and 
skill (Fleming, 2001, p. 1; Grasha & Yangarber-Hicks, 2000; & Wong 
& Nunan, 2011, p. 145). There are various learning style models 
proposed by experts, which includes Reid’s model, Fleming’s model, 
Kolb’s model, Felder-Silverman’s model, and Willing’s model. In this 
study, Willing’s learning style category was used. Willing (1988) 
described four different kinds of learners: concrete, analytical, 
communicative, and authority-oriented learners.  
Nunan (1999) defined concrete learners are individuals who gather 
and absorb information in a very direct manner. These learners tend to 
like games, pictures, films, videos, using cassettes, talking in pairs, and 
practising English outside the class. On the other hand, analytic learners 
are individuals whose intellectual capacities lead them to not only 
carefully investigate and exhibit significant interest in structures but also 
to display their autonomy by carrying out these tasks independently. In 
other words, they prefer to learn grammar (from specific to general), 
study English literature, and read newspapers separately, rather than 
studying in groups, identifying their own mistakes, and working on them. 
Communicative learners choose a communicative and social learning 
strategy, probably because they believe it will be more effective in 
meeting their language learning needs. In other words, people prefer to 
learn through watching, listening to native speakers, conversing with 
English-speaking friends, watching English-language television, 
speaking English outside of class, hearing new vocabulary, and 
conversing in English. Meanwhile, authority-oriented learners are likely 
not prepared to actively arrange acquired information. They require the 
assistance of their teacher to explain things to them, they usually have 
their own textbooks, write everything down in a notebook, practice 
grammatical principles, learn through reading, and look up new words to 
learn. 
 
The Importance of Identifying and Understanding Learning Styles 
Learning and teaching are two sides of the same coin, with the 
student on one side and the teacher on the other. That is why teachers are 
demanded to recognise their students’ learning styles to optimize their 
learning and to make them easier in absorbing the information during the 
teaching and learning process. A failure to do that will lead to an 
ineffective teaching process. It is known that most teachers teach in the 
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way they preferred to learn and ignore their students’ styles. The 
conflicts arise because of the mismatch between teachers’ teaching styles 
and students’ learning styles. Mismatches between learning and teaching 
styles, according to Reid (1987), have negative consequences on 
students’ learning and attitudes towards English. Furthermore, according 
to Willing (1988), mixing different methods of learning and teaching 
increased learning, attitudes, and motivation. Peacock (2001) believed 
that when the teacher’s style and the learner’s style were in sync, students 
were more likely to work harder and enjoy their EFL classes. 
Understanding learning style helps teachers develop lesson plans 
to suit the styles of their students. When working with new or 
inexperienced students, matching is especially crucial because they are 
easily upset at this stage of learning. At times, failure to match might 
help learners experience new learning methods and adapt to different 
ways of thinking (Tuan, 2011).  
Students’ understanding of their own learning style is very 
essential in learning. Through understanding this, they will incorporate 
it into their learning process. As a consequence, the learning process will 
be easier, faster, and more successful. The advantage in recognising the 
style of students is that it eases them in solving their problems. The more 
successful learners deal with their problems, the more their lives will be 
handled (Awla, 2014). Furthermore, learning style comprehension helps 
learners learn how to learn. Therefore, learners become more self-reliant 
and responsible. As a result, learners’ confidence will increase and the 
power of the teachers over learners will decrease.  
At this stage, learners take control of the learning process and 
monitor their progress, while teachers serve as facilitators (Gilakjani & 
Ahmadi, 2011). If the students have an understanding of their learning 
styles, they can see their weak and strong sides concerning their training 
in the learning process, and they can quickly and effectively respond to 
an acceptable learning environment and gain more (Dağ & Geçer, 2009). 
 
RESEARCH METHODOLOGY  
 
This study uses a combination of quantitative and qualitative 
research methodology called mixed method research. A survey is used 
as a quantitative method to investigate high and low achievers’ dominant 
learning style preferences in learning English. It is chosen because the 
researcher tries to explore the students learning style preferences in 
learning English.  
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For the qualitative method, the researcher used an interview guide 
to get specific information about the teachers’ opinions of students’ 
learning style preferences in learning English. 
 
Research Population and Sample 
The population of this survey is the second-grade students of MAN 
1 Banda Aceh and the second grade English teachers that teach in said 
classes. Here, the researcher used random sampling. The overall 
population is 329. The sample of this survey is 50% of the total 
population. As there are 329 students, 165 students were chosen to be the 
sample. 104 students are categorized as high achievers and 61 students 
as low achievers based on the Minimum Completion Criteria (KKM). 
 
Research Instrument 
The research instrument used by the researcher was questionnaire 
sheets. It was designed to answer the first and second research questions. 
The list of close-ended questionnaire items used in this research was 
adopted from Willing (1988) learning style category. The framework 
was chosen because among the very few other questionnaires it is a very 
well-established instrument that has been tested and used in various 
contexts over the years to evaluate adult English learners. 
The questionnaire items consist of four categories: concrete, 
analytical, communicative and authority-oriented learner. Each category 
consists of six items. The total questions were 24 items in form of 
statements with four points Likert Scale range from (1) strongly disagree, 
(2) disagree, (3) agree and (4) strongly agree. The respondents have to 
choose one answer which describes them well. The questionnaire items 
were adapted and translated into Bahasa Indonesia to make it easier for 
the respondents in answering them. 
Meanwhile, the interview was designed to answer the third 
research question. Two English teachers were chosen as the interviewees 
to find out their opinions about the students’ learning styles in English. 
There are 10 questions adapted from Allen, Scheve, and Nieter (2011), 
Awla (2014), and Xu (2011) to know how far the teachers’ understanding 
about students’ learning style preferences are. 
 
Technique of Data Collection 
The adapted questionnaire was distributed to six classes at MAN 1 
Banda Aceh. It was distributed from 27th February to 8th March 2019. It 
was given to the students before the teaching and learning process. 
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Before distributing the questionnaire, the researcher introduced herself 
and gave a brief explanation about the purpose of the research and the 
procedure on how to fill the questionnaire. 
In data collecting in the interview, two English teachers who teach 
in those sample classes were chosen as the interviewees. The researcher 
asked their opinions about the students’ learning style preferences in 
learning English. All interviewees were asked the same questions. The 
data collected through the interviews were recorded using an audio 
recorder. 
 
Technique of Data Analysis 
The data obtained from the questionnaire were analysed in 
descriptive statistics by using percentage formula, mean and standard 
deviation. Meanwhile, the data from the interview were analysed through 
a descriptive qualitative method. According to Miles and Huberman 
(1984), there are three steps in analysing data, namely: data reduction, 
data display, and drawing and verifying conclusions. In the data 
reduction step, the researcher transcribed the data from the recording of 
the interview and then read the transcript thoroughly. The irrelevant data 
were reduced. In displaying the data, the researcher presented the 
findings narratively. The last step was drawing a reasonable conclusion 
and verifying the data by relating them to the research questions. 
 
RESULTS AND DISCUSSIONS 
 
Results 
The table below showed the four types of learning style 
preferences (communicative, concrete, authority-oriented and analytical) 
of high and low achievers. The one with the highest mean value was 
considered as the favoured learning style of students. 
 
Table 1. Mean and standard deviation of learning styles (by category). 
Learning Styles Group N Mean SD 
Communicative HA 104 3.12 0.65 
LA 61 3.11 0.63 
Concrete HA 104 3.08 0.7 
LA 61 3.08 0.62 
Authority-Oriented HA 104 2.91 0.76 
LA 61 2.89 0.78 
Analytical HA 104 2.04 0.76 
LA 61 2.02 0.80 
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Where: N = number of respondents 
 SD = standard deviation 
 HA = high achievers 
 LA = low achievers 
 
Table 1 shows the mean and standard deviation of the four different 
categories. Responses to the communicative statement had the highest 
mean value of 3.12 and a standard deviation of 0.65 for high achievers, 
while the responses from low achievers had the highest mean value of 
3.11 and a standard deviation of 0.63. Both high and low achievers 
considered themselves as communicative learners.  
Furthermore, the responses to analytical learning styles had the 
lowest mean score for both high and low achievers. High achievers had 
a mean score of 2.04 and a standard deviation of 0.76, but low achievers 
had a mean score of 2.02 and a standard deviation of 0.8. From the table 
above, it can be concluded that the dominant learning style preferences 
for both high and low achievers were communicative learning styles. The 
second dominant was concrete, then followed by authority-oriented and 
analytical learning styles. 
 
Table 2. Mean and standard deviation of high achievers’ 
Communicative Learning Style items. 
Learning Styles Mean SD 
Communicative Learning Style 3.12 0.65 
1. I like to learn by watching, listening to native 
speakers of English. 
3.26 0.65 
2. I like to learn by talking to friends in English. 2.94 0.72 
3. I like to learn English by watching TV in English 
outside the classroom. 
3.04 0.71 
4. I like to learn by speaking in English with foreigners 
when there is a chance. 
3.28 0.63 
5. I like to learn English words by hearing them. 3.11 0.68 
6. I like to learn through the use of conversations. 2.97 0.61 
 
Table 2 indicates that the overall mean value of high achievers’ 
communicative learning style was 3.12 with a standard deviation of 0.65. 
The highest mean value of 3.28 with a standard deviation of 0.63 was 
noted for the item “I like to learn by speaking in English with foreigners 
when there is a chance.” Meanwhile, the item “I like to learn by talking 
to friends in English” scored the lowest mean with a value of 2.94 and a 
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standard deviation of 0.72. It means that high achievers like to 
communicate with foreigners who use English in their daily lives. 
 
Table 3. Mean and standard deviation of high achievers’ Concrete 
Learning Style items. 
Learning Styles Mean SD 
Concrete Learning Style 3.08 0.70 
1. I like to learn through games. 3.18 0.69 
2. I like to learn by using pictures, films, and videos. 3.48 0.62 
3. I like to study English by talking with another 
classmate. 
2.45 0.76 
4. I like to learn by listen to and use cassettes. 2.59 0.75 
5. Outside of the classroom, I like to use English. 2.40 0.73 
6. I like to learn English words by doing something. 2.98 0.70 
 
Table 3 demonstrates that the overall mean value of high 
achievers’ concrete learning style was 3.08 with a standard deviation of 
0.7. It can be seen from the table that high achievers preferred the item 
“I like to learn by using pictures, films, and videos” with a mean score 
of 3.48 and a standard deviation of 0.62. The lowest preferred item was 
“outside of the classroom, I like to use English” with a mean score of 2.4 
and a standard deviation of 0.73. It indicates that high achieving students 
learn best through pictures, films, and videos and rarely use English 
outside the classroom. 
 
Table 4. Mean and standard deviation of high achievers’ Authority-
Oriented Learning Style items. 
Learning Styles Mean SD 
Authority-Oriented Learning Style 2.91 0.76 
1. I like to learn English words by seeing them. 2.90 0.72 
2. In English class, I like to learn by reading. 2.97 0.70 
3. I want to write everything in my notebook. 2.56 0.71 
4. I like to have my own textbook. 2.58 0.76 
5. I like the teacher to explain everything to me. 3.24 0.70 
6. I like to study grammar. 2.92 0.80 
 
Table 4 reveals that the overall mean value of high achievers’ 
authority-oriented learning style was 2.91 with a standard deviation of 
0.76. Based on the results, the item “I like the teacher to explain 
everything to me” scored the highest mean value of 3.24 and with a 
standard deviation of 0.7. The lowest mean value of 2.56 with a standard 
deviation of 0.71 was noted for the item “I want to write everything in 
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my notebook.” This means that high achievers prefer to study by getting 
explanations from their teachers. 
 
Table 5. Mean and standard deviation of high achievers’ Analytical 
Learning Style items. 
Learning Styles Mean SD 
Analytical Learning Style 2.04 0.76 
1. At home, I like to learn by reading English 
newspaper. 
2.07 0.60 
2. I like the teacher to let me find my mistakes. 2.67 0.85 
3. I like to learn from mistakes. 3.38 0.56 
4. I like to study English by myself. 3.04 0.84 
5. At home, I like to learn by studying English books. 2.71 0.76 
6. I like the teacher to give me exercises to work on. 2.02 0.89 
 
The table above shows that the overall mean value of high 
achievers’ analytical learning style was 2.04 with a standard deviation of 
0.76. As we can see, the item “I like to learn from mistakes” got the 
highest mean value of 3.38 with a standard deviation of 0.56. While the 
lowest mean value of 2.02 with a standard deviation of 0.89 was noted 
for the item “I like the teacher to give me exercises to work on.” This 
result indicates that high achieving students with analytical type has a 
desire to avoid doing the same mistake again. 
 
Table 6. Mean and standard deviation of low achievers’ 
Communicative Learning Style items. 
Learning Styles Mean SD 
Communicative Learning Style 3.11 0.63 
1. I like to learn by watching, listening to native 
speakers of English. 
3.25 0.57 
2. I like to learn by talking to friends in English. 3.05 0.53 
3. I like to learn English by watching TV in English 
outside the classroom. 
2.92 0.59 
4. I like to learn by speaking in English with foreigners 
when there is a chance. 
3.21 0.58 
5. I like to learn English words by hearing them. 3.05 0.72 
6. I like to learn through the use of conversations. 2.97 0.66 
 
This result reveals that the dominant learning style possessed by 
low achievers is communicative. It can be seen from the overall mean 
value of 3.11 with a standard deviation of 0.63. The highest mean value 
of 3.25 with a standard deviation of 0.57 was noted for the item “I like 
to learn by watching, listening to native speakers of English.” While the 
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item “I like to learn English by watching TV in English outside the 
classroom” scored the lowest mean value of 2.92 with a standard 
deviation of 0.59. It indicates that low achievers prefer to learn by 
watching and listening to people who use English as their mother tongue. 
 
Table 7. Mean and standard deviation of low achievers’ Concrete 
Learning Style items. 
Learning Styles Mean SD 
Concrete Learning Style 3.08 0.62 
1. I like to learn through games. 3.25 0.62 
2. I like to learn by using pictures, films, and videos. 3.38 0.58 
3. I like to study English by talking with another 
classmate. 
2.62 0.69 
4. I like to learn by listen to and use cassettes. 2.44 0.72 
5. Outside of the classroom, I like to use English. 2.34 0.68 
6. I like to learn English words by doing something. 2.92 0.59 
 
Table 7 reveals that the overall mean value of low achievers’ 
concrete learning style was 3.08 with a standard deviation of 0.62. It can 
be seen from the table that low achievers preferred the item “I like to 
learn by using pictures, films, and videos” with a mean score of 3.38 and 
a standard deviation of 0.58. The lowest preferred item was “outside of 
the classroom, I like to use English” with a mean score of 2.34 and a 
standard deviation of 0.68. It can be concluded that low achievers prefer 
to learn through pictures, films, and videos to improve their English 
competence. 
 
Table 8. Mean and standard deviation of low achievers’ Authority-
Oriented Learning Style items. 
Learning Styles Mean SD 
Authority-Oriented Learning Style 2.89 0.68 
1. I like to learn English words by seeing them. 2.87 0.72 
2. In English class, I like to learn by reading. 2.98 0.65 
3. I want to write everything in my notebook. 2.77 0.76 
4. I like to have my own textbook. 2.56 0.81 
5. I like the teacher to explain everything to me. 3.28 0.64 
6. I like to study grammar. 2.92 0.64 
 
Table 8 demonstrates that the overall mean value of low achievers’ 
authority-oriented learning style was 2.89 with a standard deviation of 
0.68. Based on the results above, the item “I like the teacher to explain 
everything to me” scored the highest with a mean value of 3.28 and a 
standard deviation of 0.64. The lowest mean value of 2.56 with a 
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standard deviation of 0.81 was noted for the item “I like to have my own 
textbook.” This shows that low achievers with the authority-oriented 
style have a desire to learn from their teachers. 
 
Table 9. Mean and standard deviation of low achievers’ Analytical 
Learning Style items. 
Learning Styles Mean SD 
Analytical Learning Style 2.02 0.80 
1. At home, I like to learn by reading English 
newspaper. 
2.03 0.68 
2. I like the teacher to let me find my mistakes. 2.49 0.72 
3. I like to learn from mistakes. 3.23 0.5 
4. I like to study English by myself. 2.75 0.87 
5. At home, I like to learn by studying English books. 2.56 0.72 
6. I like the teacher to give me exercises to work on. 2.00 0.91 
 
Finally, for analytical learning styles, table 4.9 shows that the 
overall mean value was 2.02 with a standard deviation of 0.8. As we can 
see from the table above, the item “I like to learn from mistakes” got the 
highest mean value of 3.23 with a standard deviation of 0.5. While the 
lowest mean value of 2.0 with a standard deviation of 0.91 was noted for 
the item “I like the teacher to give me exercises to work on.” This result 
indicates that low achieving students with analytical type will not do the 
same mistakes in learning English. 
Based on the analysis of the interview, the researcher found that 
the teachers understand well about students’ learning styles. They are 
aware of their students’ uniqueness in absorbing information. They 
cannot force them to learn in the same way like the other students do. 
Understanding the students’ learning styles is very important to make all 
the characteristics of students (active and passive) involved in the 
teaching and learning process. By involving them, the teachers can 
ensure their students understand the subject well. When the students 
recognise their own styles, it will make it easier, faster and more 
successful for them in learning. Teachers also need to help their students 
to recognise their learning styles. Since the students understand that they 
have certain learning styles, they will improve their learning. 
 
Discussions 
Based on the data obtained from the questionnaire sheets, it 
revealed that high achievers dominant learning style was the 
communicative learning style with a mean value of 3.12 and a standard 
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deviation of 0.65. The second dominant learning style was the concrete 
learning style with a mean value of 3.08 and a standard deviation of 0.7. 
Then, it was followed by the authority-oriented and analytical learning 
style with the mean value of 2.91 and 2.04 and a standard deviation of 
0.76 and 0.76. Meanwhile, for low achievers, the dominant learning style 
was also turn up to be the communicative learning style with a mean 
value of 3.11 and a standard deviation of 0.63. It was followed by 
concrete, authority-oriented and analytical with the mean value of 3.08, 
2.89 and 2.02 and a standard deviation of 0.62, 0.68 and 0.8 respectively. 
Both high and low achievers prefer communicative learning styles 
because they have the same characteristics in understanding and learning 
English. They also have the same approach to make them easier in 
mastering English. 
The research finding is in line with the results of Bidabadi and 
Yamat (2010) which revealed the fact that most students were 
communicative learners and few students were analytical learners. 
Meanwhile, Wong and Nunan (2011) revealed that effective learners 
favoured communicative while less effective learners favoured 
authority-oriented learning styles.  
Based on the analysis of the interview, the researcher found that 
the participants understood well about students’ learning styles and its 
importance in understanding it to make the goal of learning can be easily 
achieved. The result revealed that the participants’ has an agreement 
regarding the students’ learning style. 
In handling the students with various learning styles, the 
participants have their own ways. The approaches such as asking, 
repeating, and testing are considered as the best approach they can give. 
By using different approaches, the teachers can make sure whether their 
students understand the subject or not. Since they have different styles 
of learning, the teachers should follow their ways of learning. Finding 
other ways of teaching is needed if the students still do not understand 
the lesson.  
Regarding the differences in students’ styles in learning, the 
teachers must have their own ways to make the students understand the 
subject matter. Allen et al. (2011, pp. 11-12) stated that teachers need a 
deep understanding and a strong desire to make the material available to 
the different student groups. Besides understanding the content, teachers 
also need to have a strong understanding of their students. Knowing the 
learning style ensures that teachers have a better understanding of how 
to provide different options to students so that learning opportunities can 
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be adapted to the desired learning style of each person. In line with the 
previous statement, Gorham (2002) asserted that the recognition of 
students’ differences in learning style can lead teachers to teach 
effectively in the classroom. It is hoped that by teaching the students’ 
preferred learning styles can make them achieve greater academic 
success in language teaching. 
 
CONCLUSION AND SUGGESTION 
 
Based on the research findings, it can be concluded that the high 
achievers’ dominant learning style preference in learning English is the 
communicative learning style. They favoured the communicative mode 
of learning based on the result from the questionnaire with a mean value 
of 3.12 and a standard deviation of 0.65. Meanwhile, the low achievers’ 
dominant learning style preference in learning English is also the 
communicative style with a mean value of 3.11 and a standard deviation 
of 0.63. There is no significant difference between high and low 
achievers type in absorbing information related to their learning styles in 
learning English. They also have the same learning style besides the 
communicative style as both second favoured learning style is the 
concrete style, then followed by the authority-oriented and analytical 
style. 
Based on the results from the interview, it can be concluded that 
the teachers understood well about the characteristics of their students in 
learning English. However, the participants did not recognise every 
students’ type of learning because it is impossible to recognise them all. 
By taking some students as representatives of the class, it is hoped that 
the learning styles of students can be represented. Regarding handling 
the students, they have their own approaches. Since the students have 
differences in absorbing the information, the teachers must involve all 
students with various styles and characteristics in learning. The teachers 
agreed that by recognizing the students’ styles, it will make it easier, 
faster and more successful for them in their learning process. They also 
have to give their students support and motivation in order to make them 
confident in learning, especially for low achievers. 
Based on the conclusions, it is suggested that the students develop 
the skills in a variety of ways to reach their full potential in learning 
English. Since they recognised their types of learning, it will help them 
to find the best way to make it easier, faster and more successful for them 
in their learning process. It is also suggested that the English teachers 
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match their teaching styles with their students’ learning styles to help the 
students improve their learning. Since most of the learners favoured the 
communicative learning style, the teachers should provide many 





Alam, M. (2017). A study on cadets’ EFL learning styles preferences: 
The case of Sylhet cadet college. International Journal of English 
Language and Linguistics Research, 5(1), 58-71. 
Allen, K., Scheve, J., & Nieter, V. (2011). Understanding learning 
styles. Huntington Beach: Shell Educational Publishing, Inc.  
Awla, H. A. (2014). Learning styles and their relation to teaching styles. 
International Journal of Language and Linguistics, 2(3), 241-245. 
Bidabadi, F. S., & Yamat, S. (2010). Learning style preferences by 
Iranian EFL freshman university students. Procedia Social and 
Behavioral Sciences, 7, 219–226. 
Dağ, F., & Geçer, A. (2009). Relations between online learning and 
learning styles. Journal of Procedia Social and Behavioral 
Sciences, 1, 862-871. 
Deka, U. (1993). Factors of academic achievement. New Delhi: 
Northern Book Centre.  
Felder, R. M. (1996). Matters of style. AEEE Prism, 6(4), 18-23. 
Fleming, N. D. (2001). Teaching and learning styles: VARK strategies. 
Christchurch: Author. 
Gilakjani, A. P., & Ahmadi, S. M. (2011). The effect of visual, auditory, 
and kinaesthetic learning styles on language teaching. 
International Conference on Social Science and Humanity, 5, 496-
472. 
Gorham, J. (2002). Student’s perception of teacher behaviours as 
motivating and demotivating factors in college classes. Journal of 
Communication Quarterly, 40(3), 58-77. 
Grasha, A. F., & Yangarber-Hicks, N. (2000). Integrating teaching styles 
and learning styles with instructional technology. College 
Teaching, 48(1), 2-11. 
Jabeen, S., & Khan, M. A. (2013). A study on need achievement of high 
and low achievers. Journal of Education and Practice, 4(4), 225-
235. 
ENGLISH EDUCATION JOURNAL (EEJ), 12(2), 179-195, April 2021 
195 
Miles, M. B., & Huberman, M. A. (1984). Qualitative data analysis: An 
introduction. Cambridge: Cambridge University Press. 
Nunan, D. (1999). Second language teaching and learning. Boston: 
Heinle and Heinle. 
Pariafsai, A., Ghazanfari, M., Akbari, O., & Borabadi, T. H. (2015). 
High-School students’ dominant learning styles preferences in 
learning English: How are “Good Language Learners” different 
from the ordinary ones? Journal of English Language Teaching 
and Learning, 7(16), 85-111. 
Peacock, M. (2001). Match or mismatch? Learning styles and teaching 
styles in EFL. International Journal of Applied Linguistics, 11(1), 
1-20. 
Reid, J. M. (1987). The learning style preferences of ESL students. 
TESOL Quarterly, 21(1), 87-111. 
Schmitt, N. (2002). An introduction to applied linguistics. New York: 
Oxford University Press Inc. 
Tuan, L. T. (2011). Matching and stretching learners’ learning styles. 
Journal of Language Teaching and Research, 2(2), 285-294. 
Willing, K. (1988). Learning styles in adult migrant Education. 
Adelaide: National Curriculum Resource Centre. 
Willson, J. (1999). High and low achievers’ classroom interaction 
patterns in an upper primary classroom. Paper presented at the 
AARE Conference, Melbourne, Australia. 
Wong, L. L. C., & Nunan, D. (2011). The learning styles and strategies 
of effective language learners. System, 39(2), 144-163. 
Xu, W. (2011). Learning styles and their implications in learning and 
teaching. Theory and Practice in Language Studies, 1(4), 413-416. 
Zohar, A., Degani, A., & Vaaknin, E. (2001). Teachers’ beliefs about 
low achieving students and higher order thinking. Teaching and 
Teacher Education, 17(4), 459-485. 
